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Critical literacy “examines the social construction and political dimensions of 
information, and problematizes information’s development, use, and purposes” (Tewell, 
2015, p. 36) so that one may become aware of these hidden forces that shape their lives, 
counteract them, and promote social justice. Recognizing the need for youth 
empowerment in today’s inequitable sociopolitical landscape, organizations such as 
YALSA and AASL have advocated for librarians to support youth critical literacy, but 
there is a lack of research and practical guides to help them make the transition. 
The aim of this project was to create a website to serve as a call to action and professional 
development resource for youth librarians and researchers. For librarians, the website 
functions as an introduction to critical literacy and youth critical literacy development, 
and as a guide to developing instructional programs. For researchers, it functions as a 
literature review and research agenda for developing this emerging area.  
Headings: 
Critical information literacy 
 
Library advocacy & activism 
 
Libraries & social problems 
Library services for teenagers 
Library services for children 
Children’s librarians – Training of 
 
 
LIBRARIES AS SITES FOR YOUTH CRITICAL LITERACY 
by 
Melissa A. Ferens 
A Master’s paper submitted to the faculty 
of the School of Information and Library Science 
of the University of North Carolina at Chapel Hill 
in partial fulfillment of the requirements 
for the degree of Master of Science in 
Library Science. 
Chapel Hill, North Carolina 







Youth today face many social issues that put them at physical and psychological 
risk. Cyberbullying, violence, eating disorders, and depression are but a few examples 
(Braun, Hartman, Hughes-Hassell, & Kumasi, 2014). Marginalized youth also confront 
major health, educational, socioeconomic, and legal inequities (Braun et al., 2014; 
Kumasi & Hughes-Hassell, 2017). The current social and political climate of the United 
States is divisive and fraught with social injustice, which leads youth to encounter racism, 
sexism, ableism, classism, homophobia, transphobia, religious intolerance, and other 
forms of bigotry. Such social divides have become increasingly polarized and violent in 
recent years, which speaks to the inadequacy of current efforts to bridge them. 
Everyone wants these sociopolitical issues to improve, but we all have different 
ideas about what form that improvement should take and what achieving it entails. The 
political polarization and threats to their worldview cause many people across the 
political spectrum to feel frustrated and angry, and many respond by insulting those with 
other points of view or even committing violent acts against them. We as a people need 
to become more open to alternate points of view and be willing to investigate why people 
believe and feel as they do before judging them. We need to learn to listen more, shout 
and insult less, and engage in constructive debate. We need to learn that it’s all right to be 
wrong, and to learn how to be right with grace. Only then will compassion rather than 
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criticism become the norm, and we will be able to become unified as a people, make 
societal progress, and achieve equity. 
The way people interact with information heavily influences how they think about 
these issues and about people who look or think differently from them. For instance, 
those in positions of power often use information to reinforce the status quo and keep 
themselves in power by privileging their own viewpoints and excluding marginalized 
voices and counter-stories. Much of the general public may unquestioningly accept their 
narrative as a complete and accurate representation of the world because that is the way it 
is presented. Consider how two sources reporting on the same news can frame the event 
in drastically different ways. When people aren’t willing to consider a variety of 
perspectives or to question what they think they know, it allows them to be controlled by 
the creators of their information sources and creates a situation where encountering 
someone with opposing views can lead to destructive conflict. 
Given the link between the way one interacts with information and the way they 
communicate about sociopolitical issues, the most significant way that youth librarians 
can help alleviate these issues is by providing high quality critical literacy instruction for 
the young people they serve. Critical literacy “examines the social construction and 
political dimensions of information, and problematizes information’s development, use, 
and purposes with the intent of prompting students to think critically about such forces 
and act upon this knowledge” (Tewell, 2015, p. 36). It is a way to engage with ideas that 
combats hidden biases and the exclusion of alternate viewpoints and empowers youth to 




A LACK OF PROFESSIONAL DEVELOPMENT FOR CRITICAL 
LITERACY 
Critical literacy is a relatively new concept. It has its origins in critical pedagogy 
as developed in Pedagogy of the Oppressed, written by the radical Brazilian philosopher, 
activist, and educator Paulo Freire and published in 1968. Critical literacy is beginning to 
transform the library science field, with recent standards publications such as the 
Association of College and Research Libraries (ACRL)’s 2016 “Framework for 
Understanding Information Literacy for Higher Education” and the American 
Association of School Librarians (AASL)’s 2017 “AASL Standards Framework for 
Learners” strongly emphasizing critical objectives. However, this transformation in 
professional values has thus far resulted in minimal advances in practice and research. 
Various researchers have called for critical literacy to become a stronger focus of these. 
In their article for the Young Adult Library Services Association (YALSA), “The 
Future of Library Services for and with Teens: A Call to Action,” Braun et al. (2014) 
describe a recent paradigm shift in the library profession in which the definition of 
literacy has evolved and expanded to become more fluid. It is no longer understood as a 
technical competency of reading and writing, but instead as a social practice that involves 
the construction of meaning and participating in the world. The authors write, “This more 
fluid understanding of literacy has meant that librarians’ work with teens now falls under 
a larger umbrella of multiple literacies, which encompasses information literacies, critical 
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literacies, digital literacies, media literacies, and much more” (p. 6). In response to this 
changing paradigm, they advocate for librarians to transform the nature of the work they 
perform and the types of services, programs, and collections they provide in order to help 
alleviate the issues teens face and to prepare them to become successful members of 
society. 
In “The Impact of Libraries on Young Adults: Toward a Critical Research 
Agenda,” Journal of Research on Libraries and Young Adults advisory board member 
Kafi Kumasi (2011) argues for the need for researchers to “show the potential for 
libraries to become sites for critical youth participation” (para. 3). She envisions 
“libraries as sites where youth engage in critical inquiry activities that bring to the 
foreground issues of social justice and human equality” (para. 3). Critical youth 
participation, as Kumasi explains, “focuses on the real-life experiences of young adults as 
a place to begin inquiry. It also positions young adults as capable researchers who can use 
their real-world experiences as a place to generate powerful and purposeful learning 
experiences where they serve as the professional researcher who poses the question, 
gathers resources, analyzes data, and educates their communities” (para. 3). She suggests 
that libraries can serve this role by supporting critical literacy. 
Without understanding what critical literacy is and why it’s important for youth 
and society, researching the topic is likely to be a low priority for librarians, especially 
amidst the various demands of their professional and personal life that compete for their 
time and attention. Sparse as the availability of the information is, librarians need a 
convenient way to locate and consume it for the purpose of professional development. 
My goal in carrying out this project was to provide some direction to LIS professionals 
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for how to support youth critical literacy through instruction or research, so that they may 
answer these calls to action by Braun et al. and Kumasi. Before they can design critical 
literacy instructional activities for their community, librarians need to understand what 
critical literacy is, why it is important, what is known about youth critical practices, what 
critical literacy instruction entails, and what forms it could take. Researchers need to 
know what is already known about youth critical literacy, what research questions will 
advance the field, and what sources to consult for their literature review. With these 
needs in mind, I developed the following research questions: 
1. What is known about youth critical literacy development and current youth 
critical literacy practices? 
2. How can librarians facilitate youth critical literacy development, and what are 
they already doing? 
3. What research questions will help advance this topic? 
To meet the need for critical literacy professional development, I created a 
website called “Youth Critical Literacy for Librarians” (Ferens, 2019) for public and 
school librarians, other professionals who work with youth, youth services students, and 
researchers to learn about critical literacy, youth engagement with critical literacy, and 
how to facilitate youth critical literacy development through programming and instruction. 
The website can be accessed at http://youthcriticalliteracy.web.unc.edu. It is not intended 
to be a comprehensive meta-review of the literature on these topics, but rather a starting 
place to build a solid understanding of them. It aims to demystify the often-neglected 
skill set of critical literacy and illuminate its differences from information literacy; 
convey the need for youth critical literacy development, for the benefit of the youth 
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themselves and for society; provide insight into the barriers and challenges youth may 
face when engaging critically with ideas; inspire and facilitate an increased focus on 
youth critical literacy instruction and programming in libraries especially; and serve as a 
starting place for further research, by providing synthesized background information and 
a suggested list of research questions. 
 Aside from a website, there are many other means of professional development 
for critical literacy. Conferences, workshops, continuing education classes, and library 
schools are formal learning environments that offer instruction at a set time and location 
with minimal distractions, which can improve focus and attention. Having access to an 
instructor can be a great aid in learning, and the latter three also have the potential for 
discussion and peer-learning opportunities. Interactive learning can be richer and more 
memorable than self-study. Conferences, workshops, and continuing education classes 
can be inaccessible due to time and financial constraints and limited availability, but the 
positive is that those who do attend are highly likely to be engaged and motivated to learn 
because they made a prior commitment to be there. Conference presenters and workshop 
facilitators need to be contracted and paid, so these methods are difficult and expensive to 
implement. Revamping MSLS programs and continuing education classes would be 
easier to implement in theory, but there is no guarantee that the proposed critical literacy 
content would be adopted. Revamped MSLS programs would not be able to benefit any 
of the librarians who already hold their degree, but they would likely reach the most 




 Websites, webinars, and video series are much more accessible than the previous 
professional development methods because they can be made available to the world for 
free and accessed indefinitely. Having the freedom of indefinite access means that 
librarians can learn whenever is convenient for them, refresh their understanding of the 
content whenever they need to, and easily share the media. Because websites, webinars, 
and video series present their content in different formats—primarily text for websites, 
audio with a slideshow for webinars, and audio with animations and/or filmed content 
such as example skits for other video—their effectiveness can sometimes depend on the 
personal preference of the reader or viewer. 
However, considering what will be the most beneficial for the most people as a 
critical literacy professional development resource, websites have a few compelling 
advantages. The first is the ease of updating a website: any part of it can be edited in as 
quickly as a few seconds, but webinars and other videos would have to be temporarily 
removed from their platforms and potentially re-recorded entirely. The second advantage 
is browsability: visitors can navigate directly to the pages that interest them and skim 
their content. They can also use their browser’s Find feature to search for key terms 
within a page, or across the website if there is a built-in search engine. The most 
important advantage that websites have is perhaps versatility. “Critical Literacy for Youth 
Librarians” functions as an encyclopedia article, an advocacy tool, a practical guide, and 
a research agenda. Its delivery is appropriate for a variety of audiences, from lay persons 
with a passing curiosity about youth librarianship to researchers with PhD’s searching for 
inspiration for their next project. 
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The main disadvantage that a website has is a lack of interactivity. Long texts can 
be tedious for some to read through, but the sectioning of the content into web pages that 
can be read in any order helps alleviate this issue. The website lacks the instructional and 
inter-personal richness of classroom learning, but the permanent access is a favorable 
trade-off, and there is nothing to say that the website cannot be used as part of classroom 
learning. Anyone who designs a conference presentation, workshop, library school or 
continuing education class, webinar, or other video about critical literacy can do so using 






“YOUTH CRITICAL LITERACY FOR LIBRARIANS” WEBSITE 
DESIGN 
 The menus and pages of “Youth Critical Literacy for Librarians” are organized in 
what is more or less the optimal path for reading through the website in its entirety, 
although doing so is not necessary. From left to right, the menu labels are “Welcome,” 
“Critical Literacy,” “Youth,” “Libraries,” and “Research Agenda.” Each menu label 
indicates a main section of the website, and each section contains one to six web pages. 
Hovering a mouse cursor over a menu label for a section that contains more than one 
page or tapping it on a touch screen reveals a drop-down menu of the web pages within 
that section. Following this path, a reader would get oriented to the website, learn what 
critical literacy is learn why it’s important for youth development explore the role of the 
library in facilitating youth critical literacy, and discover what gaps are in the literature. 
 The “Welcome” page, which is also the home page, begins with an introductory 
anecdote about a twenty-one-year-old white supremacist who murdered nine African 
Americans in a historic Black church in Charleston, South Carolina in 2015. It is believed 
that biases in Google’s search algorithm are what led the young man to develop his 
extreme hatred towards people of color (Southern Poverty Law Center, 2017). This 
anecdote serves to illustrate the severe consequences that can result from poor critical 
literacy and thus motivate readers to explore the website for the solution. Below the 
10 
 
introduction is a sub-section titled “About this Project” that explains the scope and goals 
of the website and its origin as a master’s project. The third sub-section is “Overview,” 
which provides a summary of the website with hyperlinks to each page so that visitors 
can quickly learn what the website is about and navigate to the pages that are most 
relevant to them. 
 The second section is “Critical Literacy,” which only contains one page but 
thoroughly describes critical literacy. The sub-sections are “Critical Literacy 
Definitions,” “Background: Critical Pedagogy,” “How Critical Literacy Makes up for 
Limitations of Information Literacy,” and “Four Dimensions of Critical Literacy.” 
 The third section is “Youth,” which contains the pages “Issues Youth Face,” 
“Current Social and Political Climate,” “Arguments for Youth Critical Literacy,” 
“Barriers and Challenges,” and “Factors that Increase Engagement.” “Arguments for 
Youth Critical Literacy” contains the sub-sections “Democratic Right,” “Standards and 
Other ALA Publications,” “Benefits to Youth,” and “Benefits to Communities.” 
 The fourth section is “Libraries,” which contains the pages “Libraries’ Need for 
Critical Literacy Instruction,” “Facilitating Youth Critical Literacy Development,” and 
“Program & Instruction Examples.” The first page deals with advocacy, the second offers 
practical advice, and the third describes programs and lessons that librarians and 
classroom teachers have conducted. “Facilitating Youth Critical Literacy Development” 
has the sub-sections “Key Points to Keep in Mind,” “Selecting Mentor Texts,” 
“Developing Critical Questions,” and “Challenges for Librarians.” “Program & 
Instruction Examples” contains the sub-sections “Public Libraries,” “School Libraries,” 
“Public and School Libraries,” and “Classrooms.” “Public and School Libraries” 
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describes programs that have been implemented in both of those institutions, such as 
meetings for chapters of the Harry Potter Alliance, an advocacy organization inspired by 
the popular series. 
 The final section is “Research Agenda,” which contains a single page divided into 
sub-sections labeled “Youth,” “Instruction,” “Libraries,” and  
“Librarians/Professional Development.” Each of these sub-sections contains a list of 
research questions for studies that would help advance understandings of critical literacy. 
The questions are organized by the various elements of library service as they interact 
with critical literacy to give researchers a more complete picture of what knowledge is 
lacking. 
 I chose to use the service Web dot UNC to host the website in part because it was 
available to me as a UNC student and was user-friendly; but most importantly, I felt that 
the .unc.edu extension would lend the website more credibility than would other 
extensions. Most people are more likely to trust information that they know came from an 
academic institution. Sometimes it is helpful to search specifically for sites with a .edu 
extension, and this domain allows the website to be included in such searches. The two 
drawbacks to using this host are that I will lose editing access after graduation, and that it 
does not support the Google Analytics plug-in that would allow me to track visitor traffic 
to the website. After some debate, I decided that losing access was not of great concern 
because it would allow me to move on to new adventures after graduation, as I know that 




I conducted my research using databases that collocate professional library 
science and education publications; books in my university’s extensive library science 
collection; the websites for every American Library Association (ALA) branch that 
serves youth; sites such as YALSA Blog (http://yalsa.ala.org/blog/), Programming 
Librarian (http://www.programminglibrarian.org/), and Edutopia 
(https://www.edutopia.org/) that rely on member-authored content; and Google and 
Google Scholar. I discovered a few sources by following citations in some article 
bibliographies. Topics that I felt would be useful to explore but for which I did not find 
much information became research questions that I added to the “Research Agenda” 
page. 
As I researched and bettered my understanding of youth critical literacy in 
libraries, I made a few changes to my plan for organizing the web pages. The most 
significant changes occurred for the page “Facilitating Youth Critical Literacy.” 
Originally, I planned to include a sub-section that explored how to build youth critical 
literacy skills in developmentally appropriate ways for different age groups. Young adults 
make up the age group that is most often written about in critical literacy articles, which 
is not surprising given the higher-order thinking that critical literacy often requires. Since 
the website is intended to help librarians who work with youth of all ages learn about and 
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appreciate the value of critical literacy instruction, I anticipated that many visitors who 
work with younger children would have questions about how to perform
critical literacy activities with this age group. I did not find much information to address 
this question, and upon reflecting on the depth and complexity of the issue of 
developmental appropriateness, I realized it was non-essential for an introductory 
website.  
For the “Facilitating Youth Critical Literacy” page, I also originally intended to 
have a sub-section that described some of the types of instructional techniques and 
activities that could help develop critical literacy. This is very similar to the “Program & 
Instruction Examples” section. The difference was to be that this sub-section would list 
these activities generally so that readers could quickly understand what types of activities 
are available to them; whereas the “Program & Instruction Examples” section details 
specific real-world program designs. Still, I knew the similarity would lead to confusion, 
so I adapted that sub-section for the introductory paragraph for the “Program & 
Instruction Examples” page. 
I added two sub-sections to the “Facilitating Youth Critical Literacy” page: 
“Selecting Mentor Texts” and “Developing Critical Questions.” As I read through 
sources that recommended books for critical literacy instruction and provided example 
critical questions, I realized that these types of examples could be useful because 





All the challenges I encountered while creating “Youth Critical Literacy for 
Librarians” stem from a lack of availability of specific information about critical literacy. 
Most of the sources I consulted discuss what critical literacy is and argue for its 
theoretical importance, but do not explore how it intersects with youth or librarians in 
detail. I attribute this lack in part due to the relative obscurity of the concept of critical 
literacy as the profession is still in the process of implementing it as a professional value. 
Interestingly, the obscurity and subsequent lack of information that caused these 
challenges in building a useful professional development resource also legitimates the 
necessity of the resource’s existence. A similar website for a topic as prolific and well-
understood as, say, early literacy development might be easier to create but would be 
redundant and not so useful for seasoned youth librarians.  
I did not encounter any empirical studies about critical literacy in the library and 
information science or education literature. In addition to a lack of awareness or 
prioritization of critical literacy, I believe the lack of empirical studies is also caused by 
the difficulty of defining critical literacy empirically in order to conduct such a study. 
Critical literacy is complex, and no comprehensive breakdown of what the critical 
literacy skills are can exist. PhD research student Lauren Smith (2013) explains that 
“Each learning environment would have to develop its own approach based on the needs 
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of the students in order to take a truly critical pedagogical approach. It would not be 
appropriate to use critical pedagogical theory to produce a framework that could be rolled 
out on a large scale, due to the specification of theorists that any practical application 
should be reflective and based on the needs of the specific groups involved” (p. 19). 
One section of the website for which I would have liked to have empirical support 
is “Benefits to Youth.” Empirical evidence that critical literacy benefits youth would 
make for a much more compelling argument in favor of critical literacy instruction and 
research. As it stands, this section of the website almost entirely contains mere theoretical 
claims that researchers have made. As an exception, I cite five empirical studies that 
show benefits for youth when they interact with peers from different ethnic and racial 
backgrounds (Bowman, 2011; Engberg & Hurtado, 2011; Espenshade & Radford, 2009; 
Hurtado, 2007; Hurtado & Deangelo, 2012; as cited in Tienda, 2013, p. 470). This does 
not necessarily indicate that critical literacy skills were used but exposing oneself to 
diverse viewpoints is a necessary condition for critical literacy skills to develop. 
Another section for which I would have liked to have empirical support is 
“Factors that Increase Engagement.” The most relevant study I found measured the 
factors that increase engagement in participatory politics for young adults ages 15 to 25 
(Cohen, Kahne, Bowyer, Middaugh, & Rogowski, 2012). The study authors define 
participatory politics as “interactive, peer-based acts through which individuals and 
groups seek to exert both voice and influence on issues of public concern” (p. vi). This 
has significant overlap with one of the four dimensions of critical literacy, “taking action 
and promoting social justice” (Lewison, Flint, & Sluys, 2002, p. 382), so although they 
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use different terminology, the findings of that study can offer some direction on how to 
begin to inspire engagement with critical literacy practices. 
It was a challenge to thoroughly cover the sections of the website that describe 
critical literacy in practice because critical literacy encompasses many types of activities 
including but not limited to questioning, discussion, debate, research, and activism. It is 
possible to make a website just like “Youth Critical Literacy for Librarians” on the topic 
of youth activism alone, so it was difficult to show a balanced consideration for what I 
perceive to be some of the major types of critical literacy activities. For instance, in the 
section “Facilitating Youth Critical Literacy Development,” I emphasized read alouds 
and literature discussion. There will be many librarians who have an idea for other types 
of critical literacy programs that might wish for more specific implementation strategies. 
In the section “Factors that Increase Engagement,” as previously stated, I only addressed 
engagement in terms of one of the four dimensions of critical literacy. 
The most significant challenge in the research process was, surprisingly, finding 
example programs and lessons for public and school libraries. Most of the lesson plans I 
found were developed for classroom contexts, and I did include these in the website, but 
given my audience, I would not consider the section complete until I had provided at least 
one public library and school library-specific example. The first public library example 
on the “Program & Instruction Examples” page was found by my advisor after I had 
exhausted my ideas for places to search. I found the second one in Critical Literacy for 
Information Professionals, edited by Sarah McNicol (2016), which I accessed through 
inter-library loan. The only school library-specific example describes a collaboration 
between UNC’s School of Information and Library Science and a local middle school, 
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which my advisor and I had knowledge of before conducting this project, including 
where information about it could be found. I did not find any usable school library critical 
literacy program examples in my exploratory searches. 
Example programs could have been difficult to find because not much critical 
literacy instruction is being done in libraries, librarians who are performing this 
instruction are not sharing information about their programs online or in books, librarians 
are using different terminology to describe their programs, or I was unable to locate 
where they are sharing this information. I also found several irrelevant search results that 
used the term critical literacy skills to mean ‘important literacy skills,’ as in the context 
of early literacy. By encountering these difficulties, I realized the need for a program 
design hub that librarians across the world can use to share their plans, successes, and 
lessons learned. Programming Librarian is one such database, but it offers a limited 
number of program examples for each of the twelve pre-defined topics. A stronger 
culture of sharing could save thousands of hours of planning per year and improve youth 
learning outcomes. 
On the “Youth Critical Literacy for Librarians” homepage, I disclaim that the 
website is not intended to provide comprehensive information about the topics therein, 
and on a separate page I provide a list of research questions to address the gaps I 
discovered in the literature. I believe the former can help to keep reader expectations 
reasonable, and the latter turns the challenges with finding certain information into 
something constructive. If the website is successful in inspiring developments in critical 





 The primary intended users for “Youth Critical Literacy for Librarians” are public 
and school youth librarians and youth services students and researchers. If I were to 
evaluate the effectiveness of the website, I would survey these populations. The survey 
would only include open-ended questions because qualitative data that reflects the 
perceptions and experiences of the participants can provide specific insights to inform 
potential changes to the website. Predetermined answer choices would not allow me to 
learn anything I did not already consider as a possibility. I would not conduct an 
interview because the participants might be more likely to hold back negative 
impressions to avoid hurting my feelings or coming across as rude. 
I have created two surveys to administer depending on the individual (see 
Appendices A and B). Appendix A contains the survey for public and school librarians 
and youth services students who may or may not know much about critical literacy 
already. These are the users that I believe would benefit most from the website, given its 
introductory nature. I could recruit these participants using e-mail listservs for librarians 
and MSLS students. I would ask three questions before they receive the website link in 
order to get a baseline of their current knowledge; five questions that deal with their 
opinions and impressions after they read through the website; and for those willing, five 




These participants would be able to offer me the perspective of a novice, but since 
a novice does not necessarily know what they do not know, they may have a limited 
ability to judge my coverage and presentation of the topic. Thus, the survey in Appendix 
B is for critical literacy researchers and public or school librarians that have published 
critical literacy articles or activities. I would target certain individuals that I cited in the 
website whom I believe have expertise in critical literacy research or instruction. Since 
these professionals are already experienced with critical literacy, I would not need to 
measure how much it taught them, so their survey has fewer questions. None of their 
questions need to be answered before exploring the website or a set amount of time after 
exploring it. Receiving feedback from different kinds of users that have a range of 
perspectives and backgrounds would help me increase the website’s versatility and 
reduce any bias towards certain audiences. 
A valuable evaluation tool for websites is Google Analytics, a free user-friendly 
plug-in application that passively and continuously measures website traffic and breaks 
down visitor data to represent how they are using the website. Google Analytics can 
show the number of visitors over time, which pages they viewed, their session length, 
retention, which countries they are from, and more. The number of users over time and 
country break-down would indicate the reach and growth of the website. The viewed 
pages tracker can provide evidence for which pages are perceived as useful and which are 
unnoticed or ignored. User retention data can suggest interest or engagement but not site 
effectiveness, as a single visit can still accomplish the goals of the site. Session duration 
can also suggest engagement but does not account for those who leave the website open 
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and leave their device. Quantitative data such as these can be difficult to interpret due to 
the large number of variables, but still useful for providing direction for further analysis.  
Unfortunately, the publishing service I used to host “Youth Critical Literacy for 
Librarians,” Web dot UNC, does not offer Google Analytics as an available plug-in, nor 
does it offer an alternative. If I were to maintain the website over time, I would select a 




Critical literacy instruction has incredible potential to advance social justice. It 
cultivates the ability to pose questions that uncover the sociopolitical forces that shape 
information in all its forms, which may allow one to counteract oppressive forces. It may 
also allow them to debate controversial topics with an open mind that seeks to understand 
what information interactions led others to believe as they do. More people will be able to 
see the humanity in those with opposing viewpoints, resulting in less violence and 
destructive rhetoric. 
 “Youth Critical Literacy for Librarians” serves as a call to action and professional 
development resource for youth librarians and researchers. For librarians, the website 
functions as an introduction to critical literacy and youth critical literacy development, 
and as a guide to developing instructional programs. For researchers, it functions as a 
literature review and research agenda for developing this emerging area. 
For all audiences, the website is merely a starting point. There is currently a 
significant lack of empirical studies and library-specific program models available online 
and in print. Not only does much more work need to be done to develop our 
understanding of this topic, but just as importantly, those who do conduct research and 
design successful programs need to share their findings widely so that LIS professionals 
may build upon each other’s work. This project was one such attempt to consolidate what 
is known so far and what gaps exist in our knowledge into a permanent public record.
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Should scholarly communication continue to improve in such a way, library science will 
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Survey for Public Librarians, School Librarians, and Youth Services Students 
Before receiving website access: 
1. What do you know about critical literacy? 
2. What is your job, and how do you use critical literacy in your job, if at all? 
3. What would you like to learn about critical literacy? 
After reading through the website: 
1. What do you believe to be the most helpful sections of the website, and why? 
2. What do you believe to be the least helpful sections of the website, and why? 
3. In what ways did the website change your thoughts about youth critical literacy? 
4. What more would you like to learn about youth critical literacy? 
5. What suggestions do you have for improving the website in terms of content, 
organization, accessibility, or any other aspect? 
One-year follow-up: 
1. Since reading through the Youth Critical Literacy for Librarians website, have 
you sought out any further information related to critical literacy? What kind of 
information did you look for, and for what purpose? 
2. About how often have you consulted the website in the past year? What sections 




3. In the past year, have you increased your critical literacy instruction as compared 
with the year prior to reading through the website? Do you perceive your critical 
literacy instruction to be of higher quality as compared with the previous year? 
Did the Youth Critical Literacy website help with this improvement, and, if so, 
how? 
4. In the past year, have you advocated for critical literacy or taught an adult about it, 
and do you perceive that reading through the website helped you to accomplish 
this? 
5. Have you recommended the website to anyone? What kind of people have you 
recommended it to (youth services co-worker, researcher you met at a conference, 





Survey for Published Critical Literacy Researchers and Librarians 
1. Could you please explain how you are involved with youth critical literacy 
research or instruction as part of your profession? 
2. What do you believe to be the most helpful sections of the website, and why? 
3. What do you believe to be the least helpful sections of the website, and why? 
4. Did the website teach you anything new or change your thoughts about youth 
critical literacy? If so, how? 
5. What more would you like to learn about youth critical literacy? 
6. If you had the time and resources and were fairly compensated, would you 
conduct a study to investigate any of the research questions in the Research 
Agenda? Why or why not? 
7. What suggestions do you have for improving the website in terms of content, 
organization, accessibility, or any other aspect?
 
